
Close Reading (Elementary) 
Thank you for joining the webinar. 

The session will begin shortly. 
 
 
  



 Webinar Reminders 

• Close all other applications to your computer.            
• Please make sure to (mute) red your microphone  
     and keep them muted unless otherwise instructed.         

 
• Please ask all questions through the chat box.       
• Make sure your chat box is set for “everyone”. 
• Questions will be addressed during Q & A.                 
• This session will be recorded. 
 

 
 

 



Group Norms for Webinar 
Self-directed Learner 

Make personal 
connections to your 
position 
  

Community Contributor  
Honor the expertise of 
ALL 
  

Complex Thinker 
Synergize – Collective 
thoughts 

 
 
 

Quality Producer  
Grow professionally 

 
Effective Communicator  

Seek first to 
understand, then to be 
understood  
 

Effective & Ethical User of 
Technology 

Remove all other 
distractions 

 

 



 
 
 

 
 

 



Webinar Information 
 

A recording of this webinar will be posted on 
the Standards Toolkit website. 
 
     If there are any questions, please e-mail: 

• Dewey Gottlieb, Mathematics Specialist 
• Monica Mann, Acting Administrator 

• Petra Schatz, Language Arts Specialist 
 

 
 

 
 

 



Essential Questions 
• What is close reading? 
• Why is close reading important? 
• What strategies are used with close 

reading? 
 



Desired Outcomes 
An understanding of… 
• Close reading and how it supports the Common Core 

State Standards 
• How to use close reading in the classroom 

 
 



The CCSS Requires Three Shifts in 
ELA/Literacy 

1.  Building knowledge through content-rich       
nonfiction  

2. Reading, writing and speaking grounded in 
evidence from text, both literary and 
informational 

3. Regular practice with complex text and its 
academic language 
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Presenter
Presentation Notes
The shifts are a high-level summary of the biggest changes signified by the adoption of the CCSS.  
They represent the most significant shifts for curriculum materials, instruction, student learning, and thinking about assessment. Taken all together, they should lead to desired student outcomes. Communicate the shifts to everyone who will listen! Everyone working in your school and district should have a solid understanding of the shifts required in both ELA/Literacy and Mathematics. They are a great starting point for learning about and understanding the CCSS.
You can test any message or effort regarding the CCSS against these touchstones. From state, district, school, or classroom – how does X support the ideas of the shifts.
They are meant to be succinct and easy to remember.
We’ll discuss them each in turn. 



The Anchor Standards 

• 1. Reading closely to determine what the text 
says explicitly and to make logical inferences 
from it; cite specific textual evidence when 
writing or speaking to support conclusions 
drawn from the text.  

• 10. Read and comprehend complex literary 
and informational texts independently and 
proficiently 



What is Close Reading? 



Close Reading: 
“Close reading of a text involves an investigation of a 
short piece of text, with multiple readings done over 
multiple instructional lessons.  Through text-based 
questions and discussion, students are guided to 
deeply analyze and appreciate various aspects of the 
text, such as key vocabulary and how its meaning is 
shaped by context; attention to form, tone, imagery 
and/or rhetorical devices; the significance of word 
choice and syntax; and the discovery of different levels 
of meaning as passages are read multiple times” 
(Pearson & Gallagher, 1983 as cited in Brown & Kappes, 
2012). 



Teacher’s Goal in the Use of Close 
Reading - 

“To gradually release responsibility to students – 
moving from an environment where the teacher 
models for students the strategies to one where 
students employ the strategies on their own when they 
read independently” (Pearson & Gallagher, 1983 as 
cited in Brown & Kappes, 2012). 

 



Additional Considerations When 
Implementing Close Reading in Practice 

• It can be an effective strategy for deepening content 
knowledge and learning to read like an expert in all academic 
disciplines 

• It demands teachers have substantive knowledge and 
understanding of text complexity and text-dependent 
questions – what they are and how they are employed in 
teaching Close Reading 

• It is used judiciously and employed for specific learning 
outcomes 

• It builds skill and motivation in the reader 
                                            (Pearson & Gallagher, 1983 as cited in Brown & Kappes, 2012) 



Additional Considerations When 
Implementing Close Reading in Practice 

• Close reading is as much a way of thinking and processing text 
that is emphasized through the Common Core as it is about a 
way of reading a singular piece of text.  
 

• Close reading can not be reserved for students who are 
already strong readers; it should be a vehicle through which 
all students grapple with advanced concepts and participate 
in engaging discussions regardless of their independent 
reading skills.  It builds skill and motivation in the reader 

                                            (Pearson & Gallagher, 1983 as cited in Brown & Kappes, 2012) 



A Common Core Approach for 
 Close Reading: Attributes of Close Reading 

Lessons 

1. Selection of brief, high quality complex text. 
2. Individual reading of the text (when possible). 
3. Group reading aloud. 
4. Text-based questions and discussions that focus on 
discrete elements of the text. 
5. Discussion among students. 
6. Writing about the text.   



 
Background Knowledge and Close 

Reading 
(Brown & Kappes, 2012) 

 
 • It is important to distinguish between the background 

knowledge that is required to understand the text and the 
knowledge sought to be gained from reading the text. 

• Teachers should ensure their students have enough context 
and background knowledge to access the text, either through 
prior instruction and/or pre-reading activities. 

• Previewing the content of the text undermines the value of a 
Close Reading exercise.     

 



Student Achievement Partners:  
David Coleman, Susan Pimentel, Jason Zimba 
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Let’s Look at A Close Reading 
Exemplar  

(Student Achievement Partners, 2012) 

Grade 3 



 



 
Close Reading Requires a Good Sequence 

of Text Dependent Questions 
 



www.achievethecore.org 

Three Types of Text-Dependent Questions 

When you are writing or reviewing a set of questions, consider 
the following three categories: 

• Questions that assess themes and central ideas 

• Questions that assess knowledge of vocabulary 

• Questions that assess syntax and structure 

22 



www.achievethecore.org 

Creating Text-Dependent Questions 
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Step One: Identify the core understandings and key ideas of 
the text. 

Step Two: Start small to build confidence. 

Step Three: Target vocabulary and text structure. 

Step Four: Tackle tough sections head-on. 

Step Five: Create coherent sequences of text-dependent 
questions. 

Step Six: Identify the standards that are being addressed. 

Step Seven: Create the culminating assessment. 

Presenter
Presentation Notes
This is not a formula – not every text will require the same process.  These are guidelines.

Questions that directly address difficult sections of the text help with breaking down complexity.  Help student to extract and create meaning where they otherwise wouldn't.

How many questions is enough?  It varies from text to text.

Check “alignment to the standards" last, but use the language of the standards in the questions as much as possible.

Over the next few slides we’ll see examples of text dependent questions that address various features of the text.

Refer to the handout – “Long Guide to Creating Text Dependent Questions”



Progression of  
Text-dependent Questions 

Opinions, Arguments, 
 Intertextual Connections 

Inferences 

Author’s Purpose 

Vocab & Text Structure 

Key Details 

General Understandings 
Part 

Sentence 

Paragraph 

Entire text 

Across texts 

Word 

Whole 

Segments 



The following slides are from a  
Nancy Frey powerpoint: 

 “Teaching with Complex Text” 
(www.fisherandfrey.com) 



Let’s Take a Look at a Text. 



General Understandings 

• Overall view  
• Sequence of 

information 
• Story arc 
• Main claim and 

evidence 
• Gist of passage 

 



General Understandings in Kindergarten 

Retell the story in order using the words 
beginning, middle, and end. 

 



Key Details 

• Search for nuances in 
meaning 

• Determine importance of 
ideas 

• Find supporting details that 
support main ideas 

• Answers who, what, when, 
where, why, how much, or 
how many. 
 



Key Details in Kindergarten 

• How long did it take to go from a hatched egg 
to a butterfly? 

• What is one food that gave him a 
stomachache? What is one food that did not 
him a stomachache? 

 



It took more than 3 weeks. He 
ate for one week, and then 
“he stayed inside [his cocoon] 
for more than two weeks.” 



• Chocolate cake 
• Ice cream 
• Pickle 
• Swiss cheese 
• Salami 
• Lollipop 
• Cherry pie 
• Sausage 
• Cupcake 
• watermelon 

 

Foods that did not give 
him a stomachache 

• Apples 
• Pears 
• Plums 
• Strawberries 
• Oranges 
• Green leaf 

Foods that gave him a 
stomachache 



Vocabulary and Text Structure 
• Bridges literal and 

inferential meanings 
• Denotation 
• Connotation 
• Shades of meaning 
• Figurative language 
• How organization     

 contributes to         
  meaning 



Vocabulary in Kindergarten 

How does the author help us to understand 
what cocoon means? 

 
 



There is an illustration of the cocoon, 
and a sentence that reads, “He built a 
small house, called a cocoon, around 
himself.” 
 



• Genre: Entertain? Explain? Inform? 
Persuade? 

• Point of view: First-person, third-person 
limited,  omniscient, unreliable narrator 

• Critical Literacy: Who’s story is not 
represented? 
 

Author’s Purpose 



Author’s Purpose in Kindergarten 

Who tells the story—the narrator or the 
caterpillar? 



Inferences 

Probe each argument in persuasive 
text, each idea in informational text, 

each key detail in literary text, and 

observe how these build to a whole. 



Inferences in Kindergarten 

The title of the book is The Very Hungry 
Caterpillar. How do we know he is hungry? 



The caterpillar ate food every day “but he 
was still hungry.” On Saturday he ate so 
much food he got a stomachache! Then 
he was  “a big, fat caterpillar” so he could 
build a cocoon and turn into a butterfly.  



Opinions, Arguments, and 
Intertextual Connections 

• Author’s opinion and reasoning (K-5) 
• Claims 
• Evidence 
• Counterclaims 
• Ethos, Pathos, Logos 
• Rhetoric 
 

Links to other texts throughout the grades 
 



Opinions and Intertextual 
Connections in Kindergarten 
Narrative 

Is this a happy story or a 
sad one? How do you 

know? 

Informational 
How are these two books 

similar? How are they 
different? 



“Every book has a 
skeleton hidden 

between its 
covers. Your job 

as an analytic 
reader is to find 

it.” 

Adler and Van Doren, 1940/1972 



Often, textbook writers have frontloaded all necessary 
information to spoil any chance for intellectual 
discovery on the part of the student. The CCSS wants 
students to have opportunities to grapple with difficult 
text.  
             David Coleman 
 
 



Resources 
• http://standardstoolkit.k12.hi.us 
• achievethecore.org 
• www.fisherandfrey.com 
• Implementing the Common Core State 

Standards: A Primer on “Close Reading of 
Text.” Brown & Kappes (October, 2012) 
 
 



Questions and Answers 
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