


Webinar Reminders

e Close all other applications to your computer.
e Please make sure to (mute) red your microphone

and keep them muted unless otherwise instructed.

e Please ask all questions through the chat box.
e Make sure your chat box is set for “everyone”.
e Questions will be addressed during Q & A.
 This session will be recorded.

Send to:

Everyone
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The CCSS Requires Three Shifts in
ELA/Literacy

1. Building knowledge through content-rich
nonfiction

2. Reading, writing and speaking grounded in
evidence from text, both literary and
informational

3. Regular practice with complex text and its
academic language


Presenter
Presentation Notes
The shifts are a high-level summary of the biggest changes signified by the adoption of the CCSS.  
They represent the most significant shifts for curriculum materials, instruction, student learning, and thinking about assessment. Taken all together, they should lead to desired student outcomes. Communicate the shifts to everyone who will listen! Everyone working in your school and district should have a solid understanding of the shifts required in both ELA/Literacy and Mathematics. They are a great starting point for learning about and understanding the CCSS.
You can test any message or effort regarding the CCSS against these touchstones. From state, district, school, or classroom – how does X support the ideas of the shifts.
They are meant to be succinct and easy to remember.
We’ll discuss them each in turn. 


The Anchor Standards

e 1. Reading closely to determine what the text
says explicitly and to make logical inferences
from it; cite specific textual evidence when
writing or speaking to support conclusions
drawn from the text.

e 10. Read and comprehend complex literary
and informational texts independently and
proficiently



What is Close Reading?




Close Reading:

“Close reading of a text involves an investigation of a
short piece of text, with multiple readings done over
multiple instructional lessons. Through text-based
guestions and discussion, students are guided to
deeply analyze and appreciate various aspects of the
text, such as key vocabulary and how its meaning is
shaped by context; attention to form, tone, imagery
and/or rhetorical devices; the significance of word
choice and syntax; and the discovery of different levels
of meaning as passages are read multiple times”
(Pearson & Gallagher, 1983 as cited in Brown & Kappes,
2012).



Teacher’s Goal in the Use of Close
Reading -

“To gradually release responsibility to students —
moving from an environment where the teacher
models for students the strategies to one where
students employ the strategies on their own when they
read independently” (Pearson & Gallagher, 1983 as

cited in Brown & Kappes, 2012).
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Additional Considerations When
Implementing Close Reading in Practice

It can be an effective strategy for deepening content
knowledge and learning to read like an expert in all academic
disciplines

It demands teachers have substantive knowledge and
understanding of text complexity and text-dependent
guestions — what they are and how they are employed in
teaching Close Reading

It is used judiciously and employed for specific learning
outcomes

It builds skill and motivation in the reader
(Pearson & Gallagher, 1983 as cited in Brown & Kappes, 2012)



Additional Considerations When
Implementing Close Reading in Practice

e Close reading is as much a way of thinking and processing text
that is emphasized through the Common Core as it is about a
way of reading a singular piece of text.

e Close reading can not be reserved for students who are
already strong readers; it should be a vehicle through which
all students grapple with advanced concepts and participate
in engaging discussions regardless of their independent
reading skills. It builds skill and motivation in the reader

(Pearson & Gallagher, 1983 as cited in Brown & Kappes, 2012)



A Common Core Approach for
Close Reading: Attributes of Close Reading
Lessons

1. Selection of brief, high quality complex text.
2. Individual reading of the text (when possible).
3. Group reading aloud.

4. Text-based questions and discussions that focus on
discrete elements of the text.

5. Discussion among students.
6. Writing about the text.




Background Knowledge and Close
Reading

(Brown & Kappes, 2012)

e |tisimportant to distinguish between the background
knowledge that is required to understand the text and the
knowledge sought to be gained from reading the text.

e Teachers should ensure their students have enough context
and background knowledge to access the text, either through
prior instruction and/or pre-reading activities.

* Previewing the content of the text undermines the value of a
Close Reading exercise.
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Steal these tools

Free resources especially useful for implementation this yvear

You’ve got to read this

Articles, sites and research you shouldn’t miss

By teachers for teachers

Voices of educators doing the work of the Core




achievethecore.org

"Povver Standards, or Wik the Common Core is Like a Second
Marriage" by Tim Shanahan: bttp /it coulufken

Steal these tools ouve got to read this By teachers for teachers

To he college and career ready, students need to be able to read sufficiently cormplex texts
on their own and gather evidence, knowledge, and insight frorm those texts. These close
reading exemplars intend to model how teachers can support their students as they
undergo the kind of careful reading the Common Core State Standards require.

Each of these exemplars features the following: readings tasks in which students are asked
to read and reread passages and respond to 3 series of text dependent guestions;
vocabulary and syntax tasks which linger over noteworthy ar challenging words and
phrases, discussion tasks in which students are prompted to use text evidence and refine
their thinking; and writing tasks that assess student understanding of the text.

YWe encourage teachers to take these exemplars and modify thern to suit the needs of their
students. If wou try these lessons in your classroom and have ideas about how to make
them better, tell us what wou think.

"Moot having experience with many "FIRE!" It wiould be 2 warning cry heard  "Soon the free boys would come
fathers, | didn't realize how remarkable  thousands of times during the next tripping along on all sorts of delicious
hie wias. How did he learn the deep thirty-one hours. Chicago in 1871 was expeditions, and they would make a
principles of science and the |ove of it, a City ready to burn..." wearld of fun of [Tom] for having to work-
what's behind it, and why it's worth Added 21412 the wery thought of it burnt him like

doing?" D fire.. "



Let’s Look at A Close Reading

Exemplar
(Student Achievement Partners, 2012)
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Day One: Instructional Exemplar for DiCamillo’s Becaiise of Winn-Dixie
Summary of Activities
1. Teacherintroduces the day’s passage with minimal commentary and studentsread it independently.
2. Teacher or a skillful reader then reads the passage outloud to the class as students follow along in the text. Teachers can reverse numbers 1 and 2 if
thev feel students need the support of hearing the text read aloud first.
3. Teacher asks the class to discuss the first set of text-dependent questions and perform targeted tasks about the passage, with answers in the form of
notes, annotations to the text, or more formal responses as approprate.
rA
T . . Instroctional Commentary/Guiding Questions For Teachers/Proficient
ext Passage under Discussion
Responses
1. Introduce the passage and students read independently.

I spent a lot of time that summer at the Herman W. Block Other than giving the brief definitions offered to words students would
Memorial Librarv. The Herman W. Block Memorial Library sounds likelv not be able to define from context (underlined in the text), avaid
like it would be a big fancy place, butit’s not. It’s just a little old house giving anv background context or instructional guidance at the outset of
full of books, and Miss Frannv Block is in charge ofthem all. Sheisa the lesson while students are reading the text silentlv. This close
very small, verv old woman with short grav hair, and she was the first reading approach forces students to relv exclusively on the text instead
friend Imadein Naomi. of privileging background knowledge and levels the plaving field for all

It all started with Winn-Dixienot liking it when I went into the students as theyv seek to comprehend DiCamillo’s story. Itis critical to
library, because he couldn’t go inside, too. But I showed him howhe cultivating independence and creating a culture of close reading that
could stand up on his hind legs and lockin the window and seeme in students initially grapple with rich texts like DiCamillo’s without the
there, selecting my books; and he was okav, aslong as he could seeme. aid of prefatory material, extensive notes, or even teacher explanations.
But the thing was, the first ime Miss Frannv Block saw Winn-Dixie That being said two initial readings provide much support, but all
standing up on his hind legs like that,looking in the window, she didn’t coming from the text rather than outside of it.

think he was a dog. Shethoughthe was a bear.
2. Read the passage ouf loud to the class as siudents follow along in the

[read the intervening paragraphs] text.
Asking students to listen to Because of Winn-Dixie exposes students a
“Certain ones,” said Miss Frannv, “aselect few.” And then she second time to the rthythms and meaning of her language before they
tumed around and winked at me. I smiled back Ihadjustmade my first begin their own close reading of the passage. Speaking clearly and
friend in Naomi, and nobody was going to mess that up forme, not carefully will allow students to follow DiCamillo’s story, and reading
even old pinch-faced Amanda Wilkinson. out loud with students following along improves fluency while offering

all students access to this complex text. Accurate and skillful modeling



Close Reading Requires a Good Sequence
of Text Dependent Questions

L




Three Types of Text-Dependent Questions

When you are writing or reviewing a set of questions, consider
the following three categories:

® (Questions that assess themes and central ideas
® (Questions that assess knowledge of vocabulary

® Questions that assess syntax and structure

www.achievethecore.org



Creating Text-Dependent Questions

Step One:

Step Two:
Step Three:
Step Four:

Step Five:

Step Six:

Step Seven:

|dentify the core understandings and key ideas of
the text.

Start small to build confidence.
Target vocabulary and text structure.
Tackle tough sections head-on.

Create coherent sequences of text-dependent
guestions.

|dentify the standards that are being addressed.

Create the culminating assessment.

www.achievethecore.org


Presenter
Presentation Notes
This is not a formula – not every text will require the same process.  These are guidelines.

Questions that directly address difficult sections of the text help with breaking down complexity.  Help student to extract and create meaning where they otherwise wouldn't.

How many questions is enough?  It varies from text to text.

Check “alignment to the standards" last, but use the language of the standards in the questions as much as possible.

Over the next few slides we’ll see examples of text dependent questions that address various features of the text.

Refer to the handout – “Long Guide to Creating Text Dependent Questions”


Opinions, Arguments,

Intertextual Connections

Inferences

Author’s Purpose

Vocab & Text Structure

Key Details

General Understandings
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Foods that did not give Foods that gave him a
him a stomachache stomachache

Apples  Chocolate cake
Pears Ice cream
Plums Pickle
Strawberries Swiss cheese

Oranges Salami

Green leaf Lollipop

Cherry pie
Sausage
Cupcake
watermelon
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Denotation
 Connotation
e Shades of meaning
Figurative language

How organization
contributes to
meaning
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Probe each argument in persuasive
text, each idea in informational text,

each key detail in literary text, and
observe how these build to a whole.










Opinions, Arguments, and
Intertextual Connections

Author’s opinion and reasoning (K-5)
Claims

Evidence

Counterclaims

Ethos, Pathos, Logos

Rhetoric

Links to other texts throughout the grades
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“Every book has a

Adler and Van Doren, 1940/1972
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Resources

http://standardstoolkit.k12.hi.us
achievethecore.org
www.fisherandfrey.com

Implementing the Common Core State
Standards: A Primer on “Close Reading of
Text.” Brown & Kappes (October, 2012)
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